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All of this, of course, requires quality leadership. 
Much of the focus on leadership to date has been 
concentrated on those in charge of individual 
schools. This needs to be broadened in two 
directions. First, system leadership must be 
developed in a way that provides the support and 
delivers the resources that the teachers need to 
enhance student learning. Second, the potential of 
wider interpretations of leadership within schools 
must be developed. Teachers as professionals have 
both a right and a responsibility to contribute to 
what happens in their schools and in the public 
education system. All must be involved beyond 
their classroom, and participate in the decision-
making of a school. This produces not just more 
committed teachers and better schools; it unleashes 
the potential leadership qualities that sometimes 
lie latent and unused. Schools operate best when 
they are vibrant and dynamic places, humming 
with the ideas of professionally committed teachers 
whose dedication and creativeness is viewed as the 
essential ingredient of quality.

Within this context, teacher education, both initial 
and ongoing, becomes increasingly important. 
Teachers must be given the capacity to meet 
the high expectations which are placed upon 
them. Their initial education must equip them 
with the essential basic skills of teaching, and an 
understanding of child development and learning 
processes. However, more than that it must set 
the foundations for career-long learning and 
development and induction into a self-reflective, 
collegial profession. 

This must be followed in the early career years by 
ongoing links with teacher education departments 
and reciprocal arrangements which involve 
experienced and practising teachers in teachers’ 
initial education. Indeed, these links between 
universities and schools at a practical level should 
permeate all schools. University teacher educators 
and researchers should become closely involved 
with practice, professional learning and problem 
solving in schools, playing an important part in 
the ongoing learning which will become a part of 
normal career development. 

Of course, all of this requires resourcing. Quality 
education cannot be achieved on the cheap. There 
is a growing recognition by some governments 
that investing in education is one of the most 
fundamental economic underpinnings of a sound 
society and economy. The attitude of governments 
to funding schools is one of the most important 
signals given to students, teachers and the wider 
community of its attitude and commitment to the 
future. They, on behalf of the community they 
represent, have every right to high expectations 
but they must show that this is accompanied by 
the necessary support. The old adage that it is not 
whether we can afford to, it is whether we can 
afford not to, holds extremely true in this case.

Within such structures, the AEU, while maintaining 
its independence from governments, will play a 
key role representing the voice of members. Its 
longstanding focus on issues of quality will be 
enhanced through a greater focus on the ongoing 
development of quality schooling, teaching and 
learning. Its role as a provider of professional 
learning will increase. It will become the leading 
advocate of a high quality dynamic profession 
focused on maximising student learning.

Finally, it is worth reiterating that what has been 
outlined in this paper is one possible scenario 
– a scenario which is at the more desirable end 
of the spectrum. It is not the definitive scenario 
and it is not the only possible desirable scenario, 
though elements of it are seen as essential. Nor is 
it inevitable. In fact, far from it. If it is to be more 
than a dream, it will, like the other worthwhile 
things that have been achieved in education, require 
considerable work and struggle. 

Conclusion

The next 10 to 15 years will bring many changes 
but there is every reason to feel optimistic that 
the future can be faced and met with hope. The 
possibilities are endless, but the desirable directions 
are there to be seen and followed, and Australian 
schools and teachers are well placed to take full 
advantage of the opportunities that are offered. 

The fundamental role of schools will not change. 
The broad responsibility of teachers to equip 
students for full and active participation in all 
aspects of a democratic society will continue to 
underpin the purpose of schooling. This includes, 
but extends beyond, the vocational. 

Even more significantly, the pressures imposed 
by globalisation and its tendency to exacerbate 
the social divisions in society will place added 
responsibilities on schools to create a socially 
cohesive society in a situation of ever-increasing 
diversity. 

An understanding of international relations and 
responsibilities, of Australia’s role in the world and 
the way that international bodies can contribute to 
a peaceful and harmonious world will become more 
important. This includes recognition of poverty and 
disadvantage, internationally as well as nationally.

Achieving all of this would appear to place 
insurmountable burdens on an already “over-
crowded curriculum”. However, there are already 
signs that a re-evaluation of both the content and 
structure of that curriculum is taking place. What is 
emerging is a much clearer definition of what must 
be taught. There will be more emphasis on values, 
attributes and skills rather than content knowledge. 
The emergence of civics and citizenship as a key 
area of the curriculum is one indication of this. 

One of the most significant developments of the 
past decade has been the focus on student learning 
and the growth of high expectations for all students. 
The changed demand from society and government 
which sees failure to achieve or to develop to one’s 
full potential as unacceptable will become one of the 
most profound instruments of change in schooling. 
In its initial manifestations it has resulted in attacks 
on teachers and the introduction of standardised 
testing and curriculum. However, it will eventually 
be recognised that it is only by working with 
teachers as professional experts and encouraging 
them to operate at their professional best that these 
goals can be achieved.

This should and must create fundamental changes 
in the current attitudes to schooling and teachers. 
The support and development of teachers and 
teaching, both individually and collectively, and 
raising their capacity to maximise student learning, 
must become the principal focus of school leaders, 
governments and their departmental bureaucracies. 
All must share responsibility for student outcomes.

Consequently, the importance of quality at all levels 
will be recognised. This will start with quality 
systems which create the environment which 
encourages and supports professional learning, 
innovative teaching and risk taking. Systems will 
be expected to provide educational leadership and 
governments at all levels will be expected to work 
together to support it.

Within this supportive network, schools should 
acknowledge that quality in education is achieved 
by collaboration not competition, and that sharing 
success and assisting to overcome problems are a key 
criterion of a truly professional endeavour. The achieve-
ments of one school are enhanced by the 
achievements of others. Overcoming problems by 
passing them on to others, unless part of a planned 
solution, does not solve the problem or enhance the 
profession. In the end, it works against high 
achievement for all.

This new supportive environment will also require 
the development of better forms of educational 
decision-making. The current tendency to seek to 
bring about change by denigration and pontification 
from above rather than constructive consultation 
and dialogue must give way to processes which 
build a sense of common purpose and consensus 
across professional, political and public arenas. 
Research will become focused on solving real 
problems, not on furthering ideologies. It will 
seek to enhance teachers’ capacity to deal with the 
problematic activity of maximising learning through 
involving them and dealing with their issues.




