
 

Gender Equity –  
Quality resource materials on  

Boys’ Education for AEU members. 
 
Over recent years, the intensity of both argument and action over the education of boys has 
escalated. The gender equity policies of education departments and governments alike have, to 
date, focussed on strategies to cater for the optimal learning environments of both girls and 
boys. The MCEETYA Gender Equity Framework 1997 has provided a solid base from which to 
address gendered disadvantage in schools, as well as acknowledging factors such as ethnicity, 
aboriginality, socio-economic status and sexuality, that contribute to learning outcomes for 
students. Such structural frameworks have been a feminist and union demand for almost 2 
decades.  
 
The AEU believes that boys' and girls' education initiatives must be regarded as parallel 
priorities and take place within a “whole school approach” to gender equity, i.e. There is no 
educational or social justification for introduction of a separate and exclusive boys' education 
policy. More strong girls do not mean more weak boys.  
 
However, more recently this debate has moved away from treating gender equity holistically 
and has seen the Federal Government propose and enact reactionary measures. Essentially 
there are three distinct yet wrongly linked issues being grappled with within the scope of the 
boys’ education debate and the proposed Sex Discrimination Amendment (Teaching Profession) 
Bill: 

- The male (and overall) teacher shortage,  
- The literacy rates of some boys, and  
- Absent fathers/ single parent families. 

 
The AEU believes that many assertions being used to justify both the notion of male teacher 
scholarships and remedies for the underperformance of some boys’ literacy levels stem from a 
misinterpretations and generalisations about role models, masculinity, parenting, assessment 
of educational success, ‘feminised’ industries and quality teaching. 
 
This compilation of research reports, journal and 
newspaper articles and web resources, by the AEU 
Federal Women’s Officer, aims to give AEU members 
access to ACCURATE, BALANCED and QUALITY 
information that will assist in understanding the 
complexities of the boys education debate, devoid of 
the Federal Government’s alarmist rhetoric. 
 
Armed with a comprehensive knowledge base of the 
issue, by those who have been studying in the area 
long before Minister Nelson used the issue as perfect 
wedge politics, it becomes easier to explain WHY much 
of the Federal Government’s ideas for boys has more 
to do with the principals of quality teaching, MUCH 
less to do with gender and certainly requiring better 
ways of targeting real disadvantage, rather than 
treating students as a homogenous group. 
 
Boys’ education debates have often been based on 
anecdote and backlash. They have been short sighted  
and futile. However the AEU believes that addressing  
disadvantage on the basis of solid evidence and considered  
expert opinion will produce quality educational outcomes for all our students. 
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Neither re-drafting the Gender Equity Framework, nor amending the Sex Discrimination Act will 
necessarily produce these desired outcomes. 
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Key Points of Argument -  
 
THERE IS NO NEED TO AMMEND THE SEX DISCRIMINATION ACT TO OFFER MALE TEACHER 
SCHOLARSHIPS. 

 - The Human Rights and Equal Opportunity Commission, when assessing the Catholic Education 
Office’s bid for an exemption to the Sex Discrimination Act to offer scholarships to male would-be teachers, said, 
‘neither the means of offering scholarships, nor the ends of producing better boys’ literacy performance’ could be 
proven to justify granted the exemption.  

i.e. More men in classrooms won’t necessarily improve boys’ learning outcomes. The HECS charged for 
studying teaching at university is NOT the reason why men are staying away from teaching. 
 
At a time of a current and accelerating teacher shortage, governments should be addressing the underlying 
factors that are turning graduates away from teaching as a career and are failing to retain beginning teachers in 
education systems. Consistently pay, status and workload are sited as why teachers of both genders are moving 
away from the industry. Quality teachers must be attracted back to teaching and not falsely and discriminately 
lured to a profession that does not value their work.  
 
BOYS DO NOT NEED SPECIAL PROGRAMS TO ADDRESS LITERACY. EDUCATION SYSTEMS AS 
A WHOLE SIMPLY REQUIRE MORE ADEQUATE RESOURCES, QUALITY TEACHERS AND 
SMALLER CLASS SIZES. 

- The Government’s own report from the lengthy stage one of their Boys Lighthouse Schools 
Project, shows that 8 of the 10 recommendations are SOLEY about the principals of quality teaching, (that 
preparation time, resources, smaller class sizes and professional development matter to educational outcomes as 
well as student motivation and behaviour) and only 2 recommendations superficially acknowledged that gender 
existed as a factor in the boys’ educational experience. But even then, few of the pilot projects the report deals 
with, actually DID specifically tackle notions of masculinity and how this impacts at school.  
 
There are multiple learning STYLES but not a BOYS’ learning style only common to ALL boys. 
 
The Boys’ Lighthouse Project has demonstrated that boys’ literacy can be improved, yes, but it has also shown 
that the methods used to produce successful learning outcomes for boys, are matters of quality teaching not 
gender, and thus are equally as applicable to all in the classroom.  
 
BOYS AND GIRLS NEED ROLE MODELS.  
 

- A role model is a positive force displaying qualities worthy of replicating. A teacher is not 
AUTOMATICALLY a role model simply because they are an authority figure, nor because they are the same 
gender, nor because they are the same ethnicity, nor because they are the same religion, class, sexuality etc. 
And though good teachers often are role models for their students, it is their responsibility to teach their students 
NOT to be pseudo-parents. We want schools to represent diverse cultures, both sexes, all classes and ethnicities, 
so that students are not constrained in their perceptions of what opportunities they have in their lives to pursue 
their dreams. But we want quality teachers first and foremost and we want them to be there with qualities worthy 
of replicating, not simply because they will reinforce gender stereotypes that may be absent in students’ homes. 
i.e. NO argument has been put that the female teachers in schools have NOT successfully acted as role models 
for girls and boys for the decades they have been in the profession. 
 
IT IS UNCESSARY AND REACTIONARY TO AMEND THE GENDER EQUITY FRAMEWORK 

- The move to amend an EQUITY framework because it does not emphasis ONE group enough, 
is an oxymoron! The gender equity framework that has been in effect since 1997, is a FRAMEWORK for 
governments and schools to apply to ensure that their programs, curricula, whole of school approach does not 
exclude, sideline for favour the needs of boys or girls over each other. This equity framework needs to be 
structured in the way it does, to ensure disadvantage is addressed, (in what ever forms they are manifest), but to 
ensure that equity is the outcome. This is what the current framework DOES, by amending it to “ensure the needs 
of boys are recognised in the school setting” turns the document into something it is not. Targeting forms of 
disadvantage is welcomed, but doing it through the Gender Equity Framework is inappropriate.  


